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Introduction

Omit needless words.

Vigorous writing is concise. A sentence
should contain no unnecessary words, a parag
no unnecessary sentences, for the same reason th
a drawmg should have no unnecessary Imes and

e Elements of Style (1918)
ch.2,sec. 13

a topic or main idea. Writing a
task to a seven- to ten-year-old

A paragraph, then, is a group o
paragraph sounds easy to adults but it
student. Writing a top y support, maintaining focus on a
topic/main idea, using a Ve 8lice-subjects, combining sentences to avoid
repetltlve mformatlon and w ) : itten conclusion are just a few areas that

yerall idea is considered the topic and each elaborated area is
lated to that topic If the overall idea of the piece of writing is

Dogs are known as man’s best friend. More so
than humans, a dog will remain loyal to his master
for the length of the animal’s lifetime. If a master

Is under attack, a dog will fight to the death to protect
its master. No one could have a better friend than a
dog.

© 1997 Kathryn Robinson \Y;



In the previous paragraph the topic of the paragraph is a “dog is a man’s best
friend.” The entire paragraph is focused on man’s best friend. The paragraph is not
subdivided into different elaborated sections that explain all the different ways a dog is
helpful to man. Therefore ‘man’s best friend’ is usually referred to as the topic or the
main idea of the paragraph — both words denoting the same concept.

My dog, Rani, is definitely my best friend. Rani
helps me, comforts me, and has even tried to
protect me. Every morning Rani helps me get re
for school. | can never find my socks, so I’ll
“Rani, go look!”” and she’ll race around the h
sniffing for my socks. It usually takes her about t
minutes to return with a pair of my socks crumbled

If she sees tears in my eyes,
from my cheeks. Her warg

€ protects me. If
anyone bothers alking her, Rani bares
her teeth, growls f

ready togttack. | j

when I’ I ne could be a better friend
erd, Rani.

ea in the topic sentence signals the reader that the whole piece of
writing out my dog helping me rather than the general concept of the dog
being “my best friend”. If, however, the entire piece of writing is about the dog helping
him, then this is an appropriate topic sentence.

Topic sentence choice is only one aspect of paragraph writing that presents
difficulties for students. A well-focused, tightly-elaborated piece of writing is difficult
to maintain. This book will provide you with ideas and suggestions to help students

write paragraphs that are tightly focused, well-elaborated, and interesting to read.
© 1997 Kathryn Robinson Vi



Let’s Build
Better

egfolfowing activities must be repeated several
young writers are ready to move on to a new

times bef
lev

« | highly recommend accompanying each repetition of an
activity with an interesting and enjoyable experience about
which the students will want to write.

© 1997 Kathryn Robinson 1



Artistic Writing

Objective: To write a simple paragraph using art activities

Comment: Students enjoy working with art. | use art to stimulate the beginning
of my paragraph instruction.

Grades: 1-5

Supplies: Play dough/pipe cleaners/clay/any moldable art
Half sheets of paper - 8” x 5” (approximately

Time Frame: 1-3 writing lessons
Directions:
1. Students make an object out of play dou I ce of
construction paper. They should not tell anyo
part of the activity can be completed b ch as in art

class, or at a center.)
2. Students exchange their ‘work of

3. Display pictures of works o eum. Discuss other names that the
artist/sculptor could have ng
‘perspective’ — two
the same concept.

NKE

by Rodin

© 1997 Kathryn Robinson 2



4. Point out the title attached to Rodin’s artwork (The Thinker).

5. Distribute a half sheet of paper to each student.

6. Indicate to students that they are now going to label the work of art in front of
them.

The Lost Donkey

8. Students share titles.
© 1997 Kathryn Robinson 3



9. During the next writing lesson, teacher models writing two to three sentences
describing the artwork.

00

(@)

299

The Lost Donkey

The donkey is only
about 3" high, His
body is gray and he
has big eyes. He
looks kind

10. Students share writing.

11. During the next writing lesso
“I think Conclusion (See page

N\

A\l
The Lost Donkey
The donkey is only
about 3" high, His

nclude their writing with an

body is gray and he
has big eyes. He
looks kind. I think that
this clay donkey
would look great in
my livingroom

X

T,

12. Students share writing. They have written a simple paragraph. The title can
easily be transformed into a simple statement to create a topic sentence.

© 1997 Kathryn Robinson 4



Building Details with Pictures

Objective: To use pictures as detail-builders

Comment: Young writers have difficulty creating details that support a main
idea. The use of pictures helps them understand the detail aspect of
the writing.

Grades: K-3

Supplies: page 9 or 10
magazine pictures
glue
paper

Time Frame: 4 writing lessons

Directions:

Day #1
1. Teacher discusses the idea of a
picture in the top box, class decid

(e.g. camping)
2. Students create a sentence abo

Kindergarten: S
(e.g. “I love campi

s write'a sentence about the large picture.

First Gr dup:St
(e.g. My njo poing at Wild Adventure State Park.)
S
&
q S5

€
¢ &A
o

My family andI enjoy camping at wild
Adventure State Park.

3. Students share sentences.

© 1997 Kathryn Robinson 5



Day #2:
1. Students discuss the picture in the first small box in relation to the larger picture.
(e.g. cooking marshmallow while camping.)
>
b

SR

o

2. Students create a sentence about the picture.

Kindergarten: Students tell a sentence..
(e.g. “I love to cook marshmallows whg

First Grade: Students write a se e about
(e.g. After dinner, we roast gars. o

My family andI enjoy camping at wild
Adventure State Park. After dinner, we
roast marshmallows.

Second de and up: Students write a sentence about the first small picture.
add two to three more sentences about this idea.

(e.0. After dinner, we cook marshmallows. My brother and I search for
long sticks to roast marshmallows. Then we hAold them over the hot fire
until they are cooked. My brother likes them black, but I only cook them
until they are light brown andstill gooey on the inside))

3. Students share sentences.
© 1997 Kathryn Robinson 6



Day #3:

1.

2.

3.

Students discuss the picture in the second small box in relation to the larger
picture. (e.g. telling stories at night while camping.)

S

(G

Students create a sentence about the picture

Kindergarten: Students tell a senteg
(e.g. “We tell scary stories at nig

First Grade: Students write gt the second small picture.
: h other very scary stories.)

My family andI enjoy camping at wild
Adventure State Park. After dinner, we
roast marshmallows. Late at night, my
brother andI telleach other very scar
stories

Second de and up: Students write a sentence about the second small
hen they add two to three sentences about this concept.

(e.9. Late at night, my brother andI telleach otherscary stories. We tell
stories about ghosts, monsters, and wild animals. One time my brother
told me a story aboul a wolf in the forest It sounded so real that I

screamedbecause I thought I heardit out in the bushes.)

Students share sentences.

© 1997 Kathryn Robinson 7



Day #4:
1. Students write a concluding sentence about the topic/main idea. (See page 53)

Kindergarten: optional

First grade and up: e.g. Students might conclude with a suggestion
(See page 53) Camping is a great thing to do if you want to hav ood time.

>
N

ndl enjoy camping at wild
e State Park. After dinner, we
oast marshmadllows. Late at night, my
rother andl telleach other very scary
ori mping i reat thingto do if

2. Writers share their writing.

© 1997 Kathryn Robinson 8
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Picture Those Details

Objective: To use pictures as detail-builders

Comment: Young writers have difficulty creating details that support a main
idea. Developing main ideas and support through the yge of pictures
helps them understand the elaboration aspect of wrif
should be spread over several days. Too many c
one writing period promote stress and frustratj

Grades: 1-3

Supplies: magazine pictures
glue
paper
page 15
Time Frame: 1-3 writing lessons
Directions:

1. Students choose an interesting pict
large box on page 15.

one. Writers then glue it in the

entence about the large picture.
we go to Cocoa Beach)

Every summer we go to CocoaBeach.

© 1997 Kathryn Robinson 11



3.

Using newspapers, magazine, or pictures from advertisements, students glue
another picture that supports some aspect of the larger picture in the smaller box.

Every summer we go to CocoaBeach.

smaller picture. (e.g. Whe
Sometimes I bury him so
always laughs and says, “B
next!”ThenI run andle

yone can see is his head. He
i I get out of here! You'll be

Students find and g icfllke portraying a different aspect of the larger
picture into the second

© 1997 Kathryn Robinson 12



6. First Graders write a sentence about the second picture in relation to the larger
picture. (e.g. Sometimes my dad andI even buildsandcastles .)

Second Graders and older students add two to three more sentences about the
smaller picture. (e.g. Sometimes my dad andI even buildsandcastles . We

build fowers and moats. Then we scoop up the ocean water with our
buckets and fill the moats with water. We play for hours wit r toy boats
andsoldiers untilthe waves wash the castle away.)

Every summer we go fo Cocoa Beach.
Whenever we go there,I bury my dadin
the warm sand. Sometimes my dad andI

even buildsand castles, I think that Cocoa
hist test t

© 1997 Kathryn Robinson 13



*** Suggested Additional Activities:

1. Glue a picture in the large box on page 15 (Topic/Main Idea). Then glue two
related pictures into the two smaller boxes. Repeat Picture Those Details
Activity.

© 1997 Kathryn Robinson 14
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Brainstorming for Writing Ideas

Objective:
Comment:

Grades:
Supplies:

Time Frame:

Directions:

1. Teacher tells the students that they
other topic). He/she passes i

To brainstorm a topic
Brainstorming is a method of collecting as many ideas as possible
based on a topic. Students should not attempt categorizing or
limiting their ideas until they have written them wn on paper
Brainstorming is the key to detailed writing an uld occur daily
or as needed or required - but not less than we
1-5

Brainstorming Overhead (See page 17)
Vis-a-Vvis

Object such as a dinosaur bone, or
choice)

1 writing lesson

¥ write about dinosaurs (or some
d the class.

2. Teacher asks students to clos alikh think about pictures, movies, or

eir eyes and suggest ideas related to
n anything that comes to their mind in a

Topic
dinosaurs

(Brainstorming... )

long neck

omnivores Dino

herbivores Barney

carnivores long ago

giant extinct

flying etc.

before man

Tyrannosaurus Rex

Brontosaurus
9 Pterydactyl y

4. Repeat activity as many times as possible per week on a variety of subjects.

© 1997 Kathryn Robinson
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